								
Course Title: Curriculum Theory 		
Course No.: CE. Ed 525	Nature of course: Theoretical	 
Level: M. Ed.							   Credit Hours: 3
Semester: Second 			Teaching Hours:  48		
	
1. Course Description
This is a specialization course in curriculum and evaluation designed for M. Ed. Programme.  This course aims to equip students with deeper knowledge and theoretical understanding of curriculum phenomena.  This course deals with theorizing curriculum and theorizing curriculum development, gender and curriculum, postmodernism and curriculum and curriculum in 21st century. 

2. General Objectives
The general objectives of this course are as follows:  
· To make the students aware of nature of theory, curriculum theory and alternative theoretical and practical approaches in making curricular decisions. 
· To acquaint the students with the different variables that lead to disagreement in theorizing curricular phenomena.
· To enable students to draw implication of nature of theory, curriculum theory and alternative theoretical concerns and practical approaches in making curricular decisions. 
· Enabling the students participate in aims-talk.
· To make students able to analyze Nepalese school curriculum from different theoretical perspectives.

3. Specific objectives and content

	Specific objectives
	Contents

	· Elucidate the meaning of theory and curriculum theory
· Illustrate the sources of curriculum theory.
· Sketch the process of building theory. 

	Unit 1: Meaning and nature of curriculum theory (5hours)
1.1  Concepts  and nature of  curriculum theory
1.2  The function of curriculum theory

1.3  Sources  bases of curriculum theory
1.4  Theory building


	· Present different orientations of  curriculum theorizers  
·  Illustrate different curriculum theorizing 
· Present argument for / against different orientations of curriculum theorizing 
· Explain different types of curriculum theorizing.
· Argue for / against alternative approaches of theorizing
	Unit 2: Theorizing in curriculum field ( 10 hours)
2.1 Theorizing curriculum
· Structure-oriented theorists
·  Value- oriented theorists
· Content-oriented theorists
· Process -oriented theorists
2.2 Theorizing curriculum development 
· Prescriptive  theorizing
· Descriptive  theorizing
· Critical-exploratory theorizing

	· Portray curriculum as political  text
· Show the relation of  politics with the curriculum
· Present reproduction theory and resistance theory as concern for curriculum theory.
	
Unit 3:  Politics and curriculum (5 hours)
3.1  Curriculum as political
3.2  Reproduction theory and resistance  theory
3.3  Pedagogy and practice




	· Explain the relationship between gender and curriculum
· Examine curriculum from gender perspective.
· Give an account of historical background of curriculum from gender perspective. 
	Unit 4: Gender and curriculum (5 hours)
4.1  Prevailing gender system
4.2  Gender analysis and feminist pedagogy
4.3  Feminist critiques of schooling
4.4  Gender analysis and male identity



	· Characterize the modernism, structuralism,  against postmodernism, post structuralism, and deconstruction
· Sketch out the link between Post modernism and schooling 
	Unit 5: Postmodernism and the curriculum (5 hours) 
5.1  Modernism, structuralism
5.2  Post –structuralism
5.3  Deconstructionism 
5.4  Post modernism and schooling 
5.5  Post modernism and the   curriculum


	· Argue on the knowledge of most worth.
· Present arguments for and against aims.
· Compare the aims in early and current educational thought.
· Assess  educational aims
	Unit 6: Curriculum and aims (5 hours)
6.1  Knowledge of most worth
6.2  Aims-talk and its purpose
6.3  Aims in early educational thoughts
6.4  The missing dimensions  today
6.5  Reviving aims talk


	· Examine the pattern of changes that impact skill demands.
· Delineate the knowledge and skills needed to cope with the changes

	Unit 7: Curriculum for the 21st century (10 hours)
7.1 Changes coming in the world that  impact skill demands
         - Automation
         - Globalization
         - Workplace change
         - Personal risks and responsibility
7.2 Knowledge and skills needed to cope with the changes
       - Educational attainment
 - Fundamental knowledge and   skills
       - Practical literacy
       - Broader competencies



Note:  The figures in the parenthesis indicate the approximate teaching hours for the respective units. 

4. Instructional Techniques 
4.1 General Techniques 
· Lecture with discussion
· Demonstration 
· Home assignment and self study 
4.2 Specific Instructional Techniques 
	Unit
	Activity and Instructional Techniques

	II
	· Students will identify different camps of theorizers.
· The students will present their view/ paper for discussion in the class.

	V
	· The students will be assigned to write a paper on the nature and impact of postmodern thinking on Nepalese society and school. 
· They will present paper on the need to be emphasized in Nepalese school education and curriculum.

	VII
	· Students will be assigned to explore and prepare report on the nature of Changes that have impact on skills demand.
· The students will study the different skills needed to cope with the changes.
· Report will be presented for discussion.



5.	Evaluation 
	5.1 Internal Evaluation 40% 
	Internal Evaluation will be conducted by course teacher based on following activities.  
1.  Attendance and participation 					10 points 
1. First assignment/book review/written assignment/quizzes 		10 points 
1. Second assignment/paper writing and or presentation 		10 points 
1. Third assessment/ written test (1 or two)				10 points
Total 								40 points 

0. External Evaluation (Final Examination) 60%

	Examination Division , office of the Dean, Faculty of Education will conduct final examination at the end of semester. 
	1)  Objective type question (Multiple choice 10x1)		10 points 
	2)  Short answer questions (6 questions x 5 points)		30 points 
	3)  Long answer questions (2 questions x 10 points)		20 points
	     Total 							60 points

6.  Recommended books 
· Broudy, H. S. (1982). What knowledge is of most worth? In Educational Leadership published by the Association and Supervision and curriculum Development (For Unit 6)
· Dealors report (1996) Learning: the treasure within. Report to UNESCO of the international commission on education for the twenty- first century (For Units 4 and 6)
· Glathorn, A.A. (2005) Curriculum leadership. Glenview, IL: Scott, Foreman (Unit 2)
· Jerald, C. D. (July 2009) Defining 21st century education The Center for Public Education (For Unit 7)
· Marsh, C. J. (2004) Key concepts for understanding curriculum (Third edition). London and New York: Routledge Falmer, Taylor &Francis Group (2, 3,4, and 5,)
· Noddings, Nel (2009) The aims of education. In David J. Flinders and Stephen J. hornton edited The Curriculum Studies Reader (Third edition) (p-425-438) New York and London: Routledge, Tayler & Francis Group  (For unit 6)
· Ornstein, A. C. and Hunkins, F. P. (2004) Curriculum: foundations, principles and issues (Fourth edition). New York: Pearson (for Unit 1)
· Pinar, W. F. , Reynolds, W. M.,  Slattery, P. and Taubman, P. M. (1995) Understanding curriculum: an introduction to the study of historical and contemporary curriculum discourse. New Work: Peter Lang (for Units 3, 4, 5 and 7) 




Course Title: Test Theory 		
Course No. CE. Ed 526				 Nature of course: Theoretical  
Level: M. Ed.			 		Credit Hours: 3
Semester:  Second 					Teaching Hours: 48	        										        
1.	Course Description 
This is a specialization course designed for M. Ed. programme.  This course aims to equip students with deeper knowledge and understanding of various concepts and process of test development. It covers the issues related to testing along with the concept of classical and modern test theories. This course also covers the practice and use of both classical and modern test theories and acquaints the students about different models of modern test theory. 

2.	General Objectives
1. Trace the historical development of test theory and process of creating measurement instrument. 
1. Introduce the various issues in test and testing. 
1. Acquaint with classical test theory and (CTT) modern test theory. 
1. Undertake item analysis with respect to CTT and item response theory (IRT).
1. Present items and test graphically (ICC and TCC) and analyze them.

3.  Specific Objectives and Contents  
	Specific Objectives
	Contents

	1. Define test and measurement
1. Trace historical development of test and measurement in brief
1. Classify test
1. Discuss the process of creating a measurement instrument
1. Elaborate and discuss issues of test/testing

	Unit 1: Introduction to test                                (6) 
1. Concept of measurement and test
1. Historical development of measurement and test
1. General classification of test
1. The Process of Creating a Measurement Instrument
1. Issues in test/testing


	1. Describe concept of classical test theory and its importance.
1. Elaborate theory of true and error scores and calculate it. 
1. Explain the relationship among true score, observed score and error scores.
1. Describe item analysis procedures and do the calculations. 
1. Elaborate on ramifications and limitations of classical test theory assumptions.

	Unit 2:  Classical Test Theory   (16)
1. Concept and assumptions of classical test theory
1. Theory of true and error scores
1. The true score and parallel tests
1. The observed score and error
1. The true score and reliability
1. The true score and the validity coefficient
1. Error of measurement and reliability of a test in classical test theory 
1. Calculating true score
1. Item analysis within classical test theory
8. Item difficulty
8. Classical indices for item discrimination
8. Estimation of item discriminating power
8. Connection of item discrimination and difficulty
1. Ramifications and limitations of classical test theory  

	1. Describe concept of modern test theory and its assumptions.
1. Elaborate latent ability and its importance in IRT.
1. Describe models in modern test theory and their uses.
1. Estimate item parameters and examinee's ability. 
1. Describe the strength and limitations of modern test theory. 
1. Make comparison between CTT and IRT. 
	Unit 3:  Modern test theory   (16)
1. Concept and assumptions of modern test theory
1. Latent ability and Item Response Theory
1. Models in modern test theory
0. One-Parameter Logistic Model
0. Two-Parameter Logistic Model
0. Three-Parameter Logistic Model
1. Estimating Item Parameters 
1. Estimating an Examinee's ability
1. Strength and limitations of  modern test theory
1. Comparison between classical and modern test theory – Similarities and differences

	1. Analyse the logical shapes of item characteristic curve.
1. Discuss ICC and TCC on the basis of their graphical presentation.
1. Define/describe theoretically acceptable items.
1. Identify pathological ICCs
1. Identify and use item parameter.
1. Discuss and utilize TCC. 
	Unit 4: Graphical Diagnosis of Items and Test  
                                                                          (10)
1. Logical item characteristic curve 
1. Graphical diagnosis with an IRT program 
1. Theoretically acceptable items 
1. Pathological ICCs
1. Guidelines for Interpreting Item Parameter Values
1. The Test Characteristic Curve



Note:  The figures in the parenthesis indicate the approximate teaching hours for the respective units. 

4.	Instructional Techniques 
	4.1  General Techniques 
1. Lecture with discussion
1. Demonstration 
1. Home assignment and self study 

4.2  Specific Instructional Techniques 
	Unit
	Activity and Instructional Techniques

	II
	· Practice on estimating true and error scores and validity coefficients
· Practice on item analysis within classical test theory 

	III
	· Divide the students into 3 groups 
1. Let the groups of students study Models in modern test theory - One-Parameter Logistic Model, Two-Parameter Logistic Model, and Three-Parameter Logistic Model (Kline, 2005 and Metsämuuronen, 2012) linking with the sub-unit of this unit
· Let the groups of students prepare the report
· Report presentation in the classroom followed by discussion

	IV
	· Divide the students into 6 groups 
· Let the groups of students study Graphical Diagnosis of Items and Test -  
2. Graphical diagnosis with an IRT program 
2. Logical item characteristic curve 
2. Theoretically acceptable items 
2. Pathological ICCs 
2. Guidelines for Interpreting Item Parameter Values 
2. The Test Characteristic Curve
· Let the groups of students prepare the report on the basis of (Metsämuuronen, 2012)  
· Report presentation in the classroom followed by discussion



5.	Evaluation 
	5.1  Internal Evaluation 40% 
	Internal Evaluation will be conducted by course teacher based on following activities.  
1.  Attendance and participation 					10 points 
1. First assignment/book review/written assignment/quizzes 		10 points 
1. Second assignment/paper writing and or presentation 		10 points 
1. Third assessment/ written test (1 or two)				10 points
Total 								40 points 
	5.2  External Evaluation (Final Examination) 60%
Examination Division , office of the Dean, Faculty of Education will conduct final examination at the end of semester. 
	1)  Objective type question (Multiple choice 10x1)		10 points 
	2)  Short answer questions (6 questions x 5 points)		30 points 
	3)  Long answer questions (2 questions x 10 points)		20 points
	     Total 							60 points


1. Recommended Books and References
Recommended Books
· Baker, Frank B. (2001). The basics of item response theory 2nd edition. USA: ERIC Clearinghouse on Assessment and Evaluation (For Unit II & III)
· Kline, Theresa J. B. (2005). Psychological testing. New Delhi: Vistaar Publications, (For Unit II & III) 
· Greene, H.A., Jorgensen, A.N. and Gerberich, JR. (2008). Measurement and evaluation in the secondary school.  India:  Surjeet Publications. (For Unit I)
· Gregory, R. J. (2005).  Psychological testing: history, principles and applications, 4th edition. New Delhi: Pearson Education (For Unit I)
· Linn R. L. and Gronlund N. E. (2000). Measurement and assessment in teaching, 8th edition. Singapore: Pearson Education Inc. (For Unit I) 
· Metsämuuronen, J.  Handbook of Basics of Research Methods in Human Sciences. (5th ed.) Researchers‟ edition, e-book series. Ltd International Methelp Oy (For Unit I to IV)
References
· Anastasi, Anne. (1976). Psychological testing, 3rd edition. New York: McMillan Publishing Company Inc.
· Garrett H. E. and Woodworth R. S. (1965). Statistics in psychology and education, 3rd edition. Bombay: Bikas, Feller and Simons Pvt. Ltd. 
· Ebel L.R. and Frisbie D.A. (1991). Essentials of educational measurement, 5th edition. New Delhi: Prentice Hall of India Pvt. Ltd.
· Kubiszyn, T and Borich, G. (2003). Educational testing and measurement, 7th edition, Singapore: John Wiley and Sons Pte. Ltd. 
· Nunnaly J. C. (1981). Psychometric theory 2nd edition. New Delhi: McGraw Hill Publishing Company Ltd. 





Course Title: Test Development	Nature of course: Practical 	
Course No.: 527	Credit Hours: 3  
Level: M. Ed.								  Teaching Hours: 48 hours
Semester: Second
	
1.	Course Description 
This is a specialization course of M.Ed. designed for the students specializing in Curriculum and Evaluation.  This is a practical course covering the process of test development. It covers major considerations for developing a test to measure specific traits and standardization process. 
 
2.	General Objectives
	After the completion of this course, the students will be able to
1. Undertake the preparatory work for the development of a test such as writing the objective of the test, preparing test specification and preparing specification chart. 
1. Carry out analysis of the items.
1. Assemble the items to prepare a test. 
1. Judge the technical quality of the test.
1. Prepare a test with test manual and administration manual. 

3.	Specific Objectives and Contents 
	Specific Objectives
	Contents

	1. Define the trait to be covered in operational term
1. Write behavioral objectives of the test 
1. Identify content of the test 
1. Develop a specification chart for item writing
1. Use the specification chart for item writing
	Unit 1: Preparatory work for test preparation      (8) 
1. Defining the trait to be measured
2. Writing test objectives 
3. Specifying content to be covered
4. Preparation of specification chart
5. Writing test items base on the specification chart. 


	
1. Select a representative sample for item analysis
1. Administration of items for its analysis
1. Analyze the item for item difficulty, discrimination, homogeneity and power of distracters
	Unit 2:  Administration of the test for item analysis      (15)
1. Determining population and sample for item analysis
2. Try out of the items 
3. Analyzing items for 
1.  Item difficulty
1. Discrimination index
1. Homogeneity of the items
1. Power of distracters

	1. Select items for the final form of a test
1. Write instruction in relation to its duration, mark division with the indirection for  answering
1. Administration of the test for judging its reliability and validity
1. Cross validate its reliability and validity
1. Establish percentile and standard score norms
1. Prepare the final form of the test. 
	Unit 3:  Establishment of technical qualities of the test         (15)
1. Assembling items in the form of a test
2. Writing instruction for examinees
3. Establishment of reliability and validity of the test with cross validation
4. Determining norms
1. Percentile norm
1. Standard score norm
5. Finalizing the test




	1. Prepare test manual including its introduction, process of standardization and technical qualities.
1. Prepare a manual for  uniform administration for the test
	Unit 4: Preparation of the manual for the test      (10)
1. Preparing test manual
2. Preparing administration manual 



Note:  The figures in the parenthesis indicate the approximate teaching hours for the respective units. 
4.	Instructional Techniques 
	4.1  General Techniques 
1. Lecture with discussion
1. Demonstration 
1. Home assignment and self study 

4.2 Specific Instructional Techniques 
	Unit
	Activity and Instructional Techniques

	I
	1. Let the students select trait for which test is to be prepared 
1. Require them explore the definitions of trait from literature and select the definition which is to be used for test preparation. 
1. Let them write operational definition of trait and require them to write objectives based on this definition. 
1. Let them specify the content in the case of an achievement test and prepared a specification chart. 
1. Involve them in writing test items based on objectives/specification chart

	II
	1. Involve the students in determination of population and sample for item analysis
1. Let them in trying out of the items 
1. Involve them in analyzing items for item difficulty, discrimination index, homogeneity of the items and power of distracters

	III
	1. Let them assemble items in the form of a test and write instruction for examinees
1. Involve them in the establishment of reliability and validity of the test with cross validation and determination of different types of norms

	IV
	1. Ask the student to prepare test manual and administration manual 




5.	Evaluation 
	5.1  Internal Evaluation 40% 
	Internal Evaluation will be conducted by course teacher based on following activities.  
1.  Attendance and participation 					10 points 
1. First assignment/book review/written assignment/quizzes 		10 points 
1. Second assignment/paper writing and or presentation 		10 points 
1. Third assessment/ written test (1 or two)				10 points
Total 								40 points 

	5.2  External Evaluation (Final Examination) 60%
Examination Division , office of the Dean, Faculty of Education will conduct final examination at the end of semester. 
	1)  Objective type question (Multiple choice 10x1)		10 points 
	2)  Short answer questions (6 questions x 5 points)		30 points 
	3)  Long answer questions (2 questions x 10 points)		20 points
	     Total 							60 points


6.     References

· Ebel L.R. and Frisbie D.A. (1991). Essentials of educational measurement, 5th edition. New Delhi: Prentice Hall of India Pvt. Ltd.
· Garrett H. E. and Woodworth R. S. (1965). Statistics in psychology and education, 3rd edition. Bombay: Bikas, Feller and Simons Pvt. Ltd. 
· Greene, H.A., Jorgensen, A.N. and Gerberich, JR. (2008). Measurement and evaluation in the secondary school.  India:  Surjeet Publications 
· Kline, Theresa J. B. (2005). Psychological testing. New Delhi: Vistaar Publications, 
· Linn R. L. and Gronlund N. E. (2000). Measurement and assessment in teaching, 8th edition. Singapore: Pearson Education Inc. 
· Mangal S. K. (1987) Statistics in psychology and education. New Delhi: Tata McGraw Hill Publishing Company
· Metsämuuronen, J.  Handbook of basics of research methods in human sciences. (5th ed.) Researchers‟ edition, e-book series. Ltd International Methelp Oy
· Minium E.W., King B.M. and Bear. (2001). Statistical reasoning in psychology and education 3rd edition. New York: John Willey and Sons Inc



Course Title: Curriculum Evaluation and Research	ature of course: Theoretical	
Course No.: CE. Ed. 528	Credit Hours: 3 	 
Level: M. Ed.								  Teaching Hours: 48 hours
Semester: Second 
	

1. Course Description
This course is designed for the students of Master of Education specializing in Curriculum and Evaluation. This course aims to develop knowledge on curriculum evaluation and research. There are two parts in this course. The first part deals with models, aspects and forms of curriculum evaluation with evaluation criteria, designs and tools. The second part is about historical background, dimension and trends of curriculum research. This course intends to shape the perspectives of students towards the new trends of curriculum evaluation and research. 

2. General Objectives    
· To acquaint the students with the concept, nature and facets of curriculum evaluation.
· To develop students' knowledge and perspectives on different curriculum evaluation approaches and models.
· To familiarize the students with the evaluative aspects of different forms of curriculum.
· To develop competencies among students in selecting and developing relevant and appropriate instruments and strategies for curriculum evaluation.                                
· To provide students with concepts, dimensions and trends of curriculum research.   
· To enable students to design and conduct evaluation and research activities on curricular issues.

3. Course content 
Part I: Curriculum evaluation
	Specific Objectives                                             
	Contents

	
1. State the meaning of curriculum evaluation 
1. Sketch the emergence of curriculum evaluation as a scientific discipline
1. Differentiate natures of curriculum evaluation
1. Describe different facets of curriculum evaluation
1. Identify minimum evaluation requirements 
	Unit: I  Concept of   Curriculum Evaluation    (7 periods)
0. Meaning and definition of curriculum evaluation
0. Emergence of curriculum evaluation as a scientific discipline
0. Nature of curriculum evaluation
1.3.1.Model type 
1.3.2.Eclectic 
0. Facets of curriculum evaluation
            1.4.1.The developmental stages of    
                      curriculum
1.4.2.The aspects or entities to be  evaluated
             1.4.3.Curriculum evaluation 
                      criteria         
 1.4.4.Types of evaluation data
 1.4.5. Mode of data summary
1.4.6.Role of curriculum evaluation
0. Minimum evaluation requirements

	

1. Describe different approaches to curriculum evaluation
1. Explain curriculum product evaluation models 
1. Discuss  different curriculum program evaluation models
	Unit: II  Curriculum Evaluation       Approaches and Models                        (6 periods)
2.1. Curriculum evaluation  approaches    
2.1.1.Scientific-positivist approach
2.1.2.Humanistic-naturalistic approach
2.2. Meaning and categories of curriculum evaluation models
2.2.1. Curriculum product  evaluation models 
1. Evaluation based on external criteria
1. Evaluation based on outcome data   
2.2.2.Curriculum program evaluation models 
1. Measurement of outcome-oriented evaluation 
1. Research and methodology oriented evaluation 
1. Value-oriented evaluation 
1. Decision making-oriented evaluation 
1. User oriented evaluation

	

1. Elucidate the meaning of written curriculum evaluation
1. Explain the aspects of evaluation of written curriculum
1. Delineate criteria for evaluating a written curriculum. 
1. Develop criteria for evaluating different aspects of a written curriculum
	Unit: III  Evaluation of Written 
 Curriculum (6 periods)
3.1. Conceptualizing  written curriculum 
3.2.Aspects and criteria of written curriculum evaluation 
3.2.1. Evaluation of objectives  
3.2.2. Evaluation of contents
3.2.3. Evaluation of teaching and learning strategies
3.2.4. Evaluation of curricular materials: curricular guide, textbook, workbook 

	
1. Explain the meaning of implemented curriculum evaluation
1. Justify the need for quality assurance
1. Portray the process of quality assurance and its continuity
1. Describe the process of evaluating taught curriculum both as planned and in transaction 
	Unit: IV  Evaluation of Implemented Curriculum (6 periods)
4.1. Concept of implemented curriculum 
4.2. Need for quality assurance
4.3. Process of quality assurance
4.4. Criteria for evaluating taught curriculum as  planned 
4.5. Criteria for evaluating taught curriculum in transaction 

	

1. Clarify expert judgment as evaluation data
1. Identify the context for observation techniques 
1. Describe different test and scales in curriculum evaluation
1. Illustrate teachers, parents, community and students as data sources
	Unit: V  Curriculum Evaluation Instruments (10 periods)
5.1. Expert judgments as evaluation data
5.1.1.Context for the use of expert judgment
5.1.2. Means and ways for expert judgment
5.2.Observational techniques
5.2.1. Context for the use of observational data
5.2.2.Types of observational data
5.3. Tests and scales in curriculum evaluation
5.3.1.Nature of information to be collected 
5.3.2.Types of tests and scales
5.4. Teachers parents, community and students as data sources
5.4.1. Perceived needs   
5.4.2. Acceptance
5.4.3. Evidence of student learning


Part II: Curriculum Research
	Specific Objectives                                             
	Contents

	

1. Describe the concept of curriculum research
1. Compare curriculum evaluation and curriculum research
1. Clarify the dimensions of curriculum research
1. Describe the trends in curriculum research
	Unit VI: Conceptualizing Curriculum Research (7 periods)
6.1. Concept of curriculum research 
6.2. Similarity and differences between curriculum evaluation and research 
6.3.  Dimensions of curriculum research 
6.3.1. Quasi- fundamental research
6.3.2. Policy-related curriculum research
6.3.3. Curriculum analysis                     
6.3.4. Curriculum evaluation 
6.4. Trends in curriculum research

	

1. Explain the concept of applied research
1. Describe the concept, forms and procedures of action research
1. Identity the role of teacher as a researcher
	Unit VII : Research in Curriculum Development (6 periods)
7.1. Concept of applied research   
7.2. Concept of action research
7.2.1.Curriculum design, Implementation and action research
7.2.2.Forms of action research: scientific, practical-collaborative; critical    
7.3.Procedure for action research
7.4.Teacher as a researcher


Note:  The figures in the parenthesis indicate the approximate teaching hours for the respective units. 


4.	Instructional Techniques 
	4.1  General Techniques 
1. Lecture with discussion
1. Demonstration 
1. Home assignment and self study 

4.2  Specific Instructional Techniques 
	Unit
	Activity and Instructional Techniques

	II
	· Ask student to identify theme/area/topic related to curriculum they would prefer and develop concept note for its evaluation using one of the curriculum program evaluation model.
· Class presentation and discussion
· This can be given to five groups as group work

	III
	· Ask students to evaluate one of the selected curriculum or curricular material individually or in group 
· Share individual or group work in the class 
· Using 2 plus 2 strategy ask students to comment on others work

	IV
	· Ask students to observe at least 3 classes during teaching learning in the school individually/pair/group
· Students prepare and share their notes, comments and suggestion based on ‘evaluating taught curriculum as  planned’ or ‘evaluating taught curriculum in transaction’ using given criteria

	V
	· Ask students to choose one of the instruments they would use in curriculum evaluation
· Ask them reason for choosing the instrument and their plan to use it

	VII
	· Ask students to prepare notes on how they would apply action research as a teacher to improve one of the enduring issue/problem related to curriculum or curriculum transaction



5.	Evaluation 
	5.1  Internal Evaluation 40% 
	Internal Evaluation will be conducted by course teacher based on following activities.  
1.  Attendance and participation 					10 points 
1. First assignment/book review/written assignment/quizzes 		10 points 
1. Second assignment/paper writing and or presentation 		10 points 
1. Third assessment/ written test (1 or two)				10 points
Total 								40 points 

	
5.2  External Evaluation (Final Examination) 60%
	Examination Division , office of the Dean, Faculty of Education will conduct final examination at the end of semester. 
	1)  Objective type question (Multiple choice 10x1)		10 points 
	2)  Short answer questions (6 questions x 5 points)		30 points 
	3)  Long answer questions (2 questions x 10 points)		20 points
	     Total 							60 points

5. Recommended books  
· Biswas, N. B. ( 1999). Curriculum studies: A model for SAARC countries. Delhi: Indian Publishers & Distributors. (For Units I, II, III, VI & VII)
· Lewy, A.(ed) (1977). Handbook of curriculum evaluation. Paris: UNESCO/IIEP (For Units I, II, III, IV & V)
· Marsh, C. J. and Willis, G. (1999). Curriculum: Alternative approaches, ongoing issues. New Jersey: Prentice-Hall. (For Units I & VII)
· Ornstein, A. C. and Hunkins, F. P. (2004). Curriculum: Foundations, principles and issues. Bostn: Pearson Education. (For Units I &II)
· Pinar, W. F., Reynolds, W. F., Slattery,P. & Taubman, P. M. (1996). Understanding curriculum: An introduction to the study of historical contemporary curriculum discourses. New York: Peter Lang Publishing. (For Units II & VII)
· Riding, P. , Fowell, S. & Levy, P. (1995). An action research approach to curriculum development. Information Research 1, Retrieved from: http://InormationR.net/ir/1-1/paper2.html ( For Unit VII)
· Sharma, P. (2009). Curriculum research. New Delhi: A.P. H. Publishing Corporation. (For Units VI  &VII)
· Stenhouse, L (1975). An introduction to curriculum research and development. Great Britain: Heinemann Educational. (For Units VI &VII)
· Worthen, B. R. & Sanders, J. R. (1987). Educational evaluation: Alternative approaches and practical guidelines. New York: Longman. (For)
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Enabling the students participate in aims

-

talk.

 

·

 

To make students able to analyze Nepalese school curriculum 

from different th

eoretical 

perspectives.

 

 

3.

 

Specific objectives and content

 

 

Specific objectives

 

Contents

 

·

 

Elucidate the meaning of theory 

and curriculum theory

 

·

 

Illustrate the sources of 

curriculum theory.

 

·

 

Sketch the process of building 

theory. 

 

 

Unit 1: Meaning an

d nature 

of curriculum theory 

(5

hours)

 

1.1

 

 

Concepts  and nature of  curriculum theory

 

1.2

 

 

The function of curriculum theory

 

 

1.3

 

 

Sources  bases of curriculum theory

 

1.4

 

 

Theory building

 

 

·

 

Present different orientations of  

curriculum theorizers  

 

·

 

 

Illustrate different curriculum 

theorizing 

 

·

 

Present argument for / against 

different orientations of 

curriculum theorizing 

 

·

 

Explain different types of 

curriculum theorizing.

 

·

 

Argue for / against alternative 

approaches of theorizing

 

Unit 2: 

Theorizing in cu

rriculum field ( 10 hours)

 

2.1 Theorizing curriculum

 

·

 

Structure

-

oriented theorists

 

·

 

 

Value

-

 

oriented theorists

 

·

 

Content

-

oriented theorists

 

·

 

Process 

-

oriented theorists

 

2.2 

Theo

rizing curriculum development 

 

·

 

P

rescriptive 

 

theoriz

ing

 

·

 

Descriptive 

 

theoriz

ing

 

·

 

Critical

-

exploratory 

theoriz

ing

 

·

 

Portray curriculum as political  

text

 

·

 

Show the relation of  politics 

with the curriculum

 

 

Unit 3:  Politics and curriculum (5 

hours)

 

3.1  

Curriculum as political

 

3.2  Reproduction theory and resistance  theory

 

